This quasi-longitudinal study explored changes in motivation and attitudes of Korean high school English learners from 2002 to 2010. A total of 1,471 students completed the same questionnaire in 2002 (364 students), 2006 (673), and 2010 (434). Nine motivational factors were observed over the years: instrumental, extrinsic, intrinsic, cultural-exchange, heuristic, international posture, selfdevelopment, competitive, and amusement motivation. Among the factors, competitive motivation was increasingly influential in the students' EFL learning, and demonstrated a significant, positive correlation in 2006 and 2010. On the other hand, despite the globalization of English, the role of international posture became less dominant for Korean high school students. The overall explanatory power of motivational/attitudinal factors for proficiency gradually decreased over the years. Based on the findings, it is suggested that English teachers help EFL learners reflect on their personal meanings of learning English instead of excessively focusing on competition with peers.
Introduction
This quasi-longitudinal study aims to explore the changes in motivation and attitudes of South Korean high school students toward learning English from 2002 to 2010. We analyze the results of the same motivation/attitudes questionnaire that was repeatedly administered to different samples of Korean high school students in 2002, 2006, and 2010 . This type of quasi-longitudinal approach can capture macro-level social changes (Dörnyei, 2007) . Therefore, we endeavor to describe and explain how motivation and attitudes of Korean high school students toward learning English go through changes that are reflective of the shifting sociopolitical environments related to the English language in Korea and around the world.
A representative change in the status of English is the increased globalization of the language. The status of English as a global language implies the ability to communicate not only with native English speakers but also with nonnative English speakers from around the world (Crystal, 2003; McKay, 2005 McKay, , 2012 . Currently, the concept of English as a global language presumes that the focus of learning the language is mainly to facilitate international communication. However, it should also be noted that knowledge of English fuels internal competition in English as a foreign language (EFL) countries in Asia. English test scores are often the deciding factor for college admissions, employment opportunities, and job promotions (Kang, 2009; Seth, 2002) . Competitive motivation is a relatively unique EFL learning-motivational construct that reflects the severe competition that exists among Korean students (Kim, 2006 (Kim, , 2010 .
Therefore, it is likely that young Korean EFL learners continue to struggle to achieve ever higher levels of English proficiency, given that English serves as both a global language and as a stratifying tool in Korea. It is then necessary to consider all these aspects when addressing the issue of motivation for Korean EFL learners. In other words, when discussing this issue, it is worthwhile to acknowledge the shifting background of English in the era of globalization, as well as the unique sociocultural competitive environment in Korea. Therefore, in this study, we expand on Kim's (2006 Kim's ( , 2010 
The Research Focus: EFL Learning Motivation and Attitudes
Since the development of the Attitudes/Motivation Test Battery (AMTB) (Gardner, 1985) , numerous studies have examined L2 learning motivation and attitudes. Attitudes toward L2 learning and other members of the L2 community were considered important to successful L2 learning, based on the assumption that a positive attitude leads to more active engagement (Gardner & Lambert, 1959 , 1972 . Further, Gardner considered integrativeness to lie at the core of L2 learning motivation, which implies the desire of L2 learners to be assimilated into specific L2-speaking communities. The majority of Gardner's L2 motivation studies were conducted with learners who had direct contact with L2-speaking communities. Therefore, it seems reasonable to conclude that integrativeness and attitude toward learning are decisive factors in successful L2 learning.
However, when considering the current globalization of English and the EFL contexts to which many English learners belong, the effectiveness of integrativeness has been found to be ambiguous when applied to many language-learning environments (Dörnyei, 2005 (Dörnyei, , 2009 Irie, 2003; Lamb, 2004; Noels, Pelletier, Clément, & Vallerand, 2000; Yashima, 2002) . In fact, in the EFL context, it is difficult to find specific L2-speaking communities for EFL learners to be integrated into. Therefore, motivation to learn English can assume different forms. For example, according to Irie (2003) , positive attitudes toward L2 communities and speakers played a role in EFL learning of Japanese students even without their desire to assimilate into existing L2 communities. Further, having a positive disposition toward native English speakers was shown to involve utilitarian interests, which are linked to instrumental motivation.
Likewise, Gardner's (1985 Gardner's ( , 2001 ) socio-educational model has been shown to be insufficient in explaining different types of motivation in varying contexts since the 1990s (Belmechri & Hummel, 1998; Clément, Dörnyei, & Noels, 1994; Oxford & Shearin, 1994) . Accordingly, previous studies on English learning motivation have attempted to elucidate which motivational factors function for students' L2 learning in their own contexts. In the EFL context, for example, Clément et al. (1994) analyzed EFL learning motivation of Hungarian secondary school students. They identified the following five factors affecting motivation: xenophilic orientation, identification orientation, sociocultural dimension, instrumental-knowledge dimension, and an English media factor. Among these, xenophilic orientation was related to making friends with foreigners in general, rather than only with native English speakers. This factor exhibited the highest mean score. On the other hand, identification orientation, which involved identification with American and British students and assimilation into their cultures, was the least popular reason for learning English. In order to interpret these findings, Clément et al. not only acknowledged the status of English as the lingua franca but also stated that "the Hungarian cultural context may still foster less-than-permeable intergroup boundaries so that identification is simply not perceived as possible " (p. 433) . This suggests that we need to approach the issue of motivation of EFL learners while recognizing the changing conditions in the current globalized era and the unique sociocultural environment of each EFL context.
In line with the changing trend toward the recognition of English as a global language, motivation research in the Korean context has investigated the factors underlying EFL learning motivation (Kim, 2006 (Kim, , 2010 Lee, 1996) . For example, Lee (1996) identified seven motivational factors to be involved in Korean secondary school students' English learning: extrinsic, intrinsic, importance, pragmatic, communication, selfimprovement, and xenophilic. Further, in Kim's (2006) research, a questionnaire was developed in which learners were asked to note five reasons for learning English. Kim identified instrumental, competitive, intrinsic, self-development, cultural-exchange, heuristic, and integrative motivation factors. In terms of the motivational factors unique to Korean high school students, Kim noted that competitive motivation was particularly connected to the negative washback effect of the nationwide high-stakes college admissions test. The competitive motivation factor indicates that students learn English because of their desire to occupy a better social position than their peers. This is because, in the Korean context, English is generally considered as a tool to enter prestigious universities and climb the social ladder, and this elicits intense competition among high school students. In Kim's study, one unique attitudinal phenomenon was observed at the time of data collection: negative attitudes toward Americans were positively correlated with English learning achievement, owing to anti-American sentiment. These findings are in line with those reviewed by McGroarty (2001) , that motivation and attitudes in EFL learning reflect contemporary social conditions. In order to explore which situational changes affected EFL motivation and attitudes, as revealed in Kim's (2006) research, Kim (2010) replicated the 2006 study by utilizing a quasi-longitudinal perspective and compared students' motivational and attitudinal profiles as collected in 2002 and 2006. The 2010 study found no positive relationship between negative attitudes toward Americans and English learning achievement; therefore, it was confirmed that the finding of the 2006 study could be attributed to the unique social atmosphere prevailing during the data collection period. In addition, competitive motivation was again identified as a factor influencing motivation, indicating that "degreeocracy," an intense enthusiasm for a prestigious university degree, was an important factor influencing motivation of high school students to learn English in Korean society. However, interestingly, competitive motivation did not significantly influence English achievement in either the 2006 or 2010 studies.
Method Participants
The participants in this study comprised 1,471 Korean high school EFL learners. More specifically, 364, 673, and 434 high school students were surveyed in 2002, 2006, and 2010, respectively. 1 All of the participants were attending academic high schools where most students, compared to those in vocational high schools, were college-bound. All the data were collected in Seoul, South Korea. At the time of data collection, participants had been learning English for at least four years as a major school subject.
Data Collection
The same questionnaire (see Appendix)-comprising items for EFL motivation (33 items) and attitudes (20 items)-was administered in 2002, 2006, and 2010 . The questionnaire was developed and piloted in Kim's (2006) study. The attitudinal factors were adapted from Gardner's (1985) AMTB. From among the items, 12 addressed attitudes toward Americans (six to measure positive attitudes and six for negative attitudes), and the remaining eight dealt with attitudes toward English learning (four assessed positive attitudes, and four assessed negative attitudes). The questionnaire items pertaining to attitudes toward L2-speaking communities were expressed using the term "Americans." This was done to avoid potentially ambiguous expressions and help learners think of a representative L2-speaking group in order to respond to the questions regarding L2-related attitudes. In order to itemize EFL motivation, the first author administered an open-ended questionnaire to 81 female students in a major city in Korea and asked them to write down five reasons for learning English. Based on the responses, a total of 33 items were identified as reasons for studying English. The motivational and attitudinal items were rated on a five-point Likert scale ranging from strongly disagree (1) to strongly agree (5).
In addition, the English proficiency data of participating students were obtained through different measurements for each year in which the data were collected (i.e., in 2002, 2006, and 2010) . In 2002, a practice version of the Test of English Proficiency at Seoul National University (TEPS) was administered to the participants. This test comprised four subsets (listening, grammar, vocabulary, and reading) that were assessed using multiple choice items. The validity and reliability of the TEPS have been evaluated and appreciated by language testing experts including Bachman (1996, p. 381) , who stated as follows:
The SNUCREPT [this was renamed to TEPS in 1997] is a well-designed and carefully researched EFL proficiency test. It is soundly grounded in both applied linguistics and psychometric theory. The content and task characteristics of the test clearly reflect current models of language use and language ability, as these are specified in the design features of the test and realized in actual test tasks.
In 2006 and 2010, the same type of test could not be administered due to school policies. Instead, the school provided us with English midterm test scores. This test focused mostly on reading ability combined with questions on grammar and vocabulary. In order to verify the construct validity of the in-house school exams, the students were asked to report their self-perceived English proficiency on a basis of 100 points. The correlations between their self-reported proficiency and midterm English test scores were statistically significant in both 2006 and 2010 with the coefficients over .70.
Data Analysis
The data obtained through the questionnaire were analyzed using the Statistical Package for the Social Sciences (SPSS) 20.0 software. Four main statistical analyses were performed with the data obtained for each of the years (2002, 2006, and 2010) : descriptive analysis, exploratory factor analysis, Pearson productmoment correlation analysis, and standard multiple regression analysis. Descriptive statistics were used for the mean and standard deviation of the extracted motivational factors. For the exploratory factor analysis, we used maximum likelihood extraction and Oblimin rotation, since "oblique rotation should theoretically render a more accurate, and perhaps more reproducible, solution" (Costello & Osborne, 2005, p. 3). More specifically, the factor analysis was implemented to identify any underlying constructs in English learning motivation. A correlation analysis was performed to examine the relationships between motivational and attitudinal factors and English achievement. Furthermore, a standard multiple regression analysis was conducted to examine the nature and size of the relationship between the response variable (English achievement) and a set of explanatory variables (motivational/attitudinal factors). The significance level was set at .05.
Results

EFL Motivational Factors Among Korean High School Students
Korean high school students' motivation to learn English was investigated three times, at four-year intervals. The results of the exploratory factor analyses with the 33 motivational items are listed in Table 2 . Seven factors were extracted in both 2002 and 2006, and six factors were found in 2010. From among all these, five factors consistently emerged over the period of 2002-2010. These were instrumental, intrinsic, cultural-exchange, heuristic motivation, and international posture.
In sum, a total of nine EFL motivational factors were observed from all the data: instrumental, extrinsic, intrinsic, cultural-exchange, heuristic, international posture, self-development, competitive, and amusement motivation. Instrumental motivation (Gardner, 1985; Gardner & Lambert, 1959) indicates that students like to accomplish their practical goals by acquiring higher levels of English proficiency (e.g., obtaining a job or pursuing higher education). When students have extrinsic motivation (Ryan & Deci, 2000) , it means that they learn English because of external rewards. On the other hand, intrinsic motivation (Ryan & Deci, 2000) encourages students to learn English because "it is inherently interesting or enjoyable" (p. 55). In terms of cultural-exchange motivation (Kim, 2006 (Kim, , 2010 , learning English is mainly based on the desire to broaden one's sensitivity toward other cultures through foreign friends and English-language literature, music, or movies. Heuristic motivation (Kim, 2006) deals with a student's expectation of having greater access to information in English. International posture is a concept proposed by Yashima (2002) , and it includes interest in foreign or international affairs, willingness to go overseas to stay or work, readiness to interact with intercultural partners, and openness to different cultures. Self-development motivation (Lee, 1996) allows learners to pursue higher levels of English proficiency as a metacognitive tool for self-awareness; compared to instrumental motivation, it "does not imply the use of English for hands-on, practical purposes" (Kim, 2010, p. 215) . Learners with competitive motivation (Kim, 2006 (Kim, , 2010 regard English as a means to achieve academic or vocational goals, similar to the case with instrumental motivation. However, competitive motivation differs from instrumental motivation in that it involves the presence of others. Kim (2010) stated that competitive motivation is associated with "the desire to occupy a better social position after successful competition with peers" (p. 217). Lastly, amusement motivation (Kim, 2010 ) is related to the desire to understand and enjoy music, movies, and literature in English.
Upon comparing the extracted factors for each data collection period, we noticed that in 2002 instrumental motivation was the strongest explanatory component for L2 learning motivation; it was identified to be the first factor with the largest eigenvalue.
2 In 2006 and 2010, cultural-exchange motivation was the highest factor, followed by competitive motivation. With regard to distinctive motivational constructs by year, extrinsic motivation and self-development motivation were identified only in 2002; in 2006 and 2010, the items pertaining to these two factors were incorporated into the items pertaining to the competitive motivation factor. Amusement motivation emerged as a motivational factor in 2006, but it was not identified in 2010.
The items pertaining to amusement motivation in 2006 were incorporated into the cultural-exchange motivation factor in 2010. .462 Table 3 compares motivational factors for the respective years. The factor with the highest mean score in 2002 was extrinsic motivation (M = 3.70), followed by self-development motivation (M = 3.57). As mentioned above, the items pertaining to extrinsic and self-development motivation in the 2002 data were included in the items for competitive motivation in 2006 and 2010. Competitive motivation appears to be a crucial reason for EFL learners in Korean high schools to study English: it showed the second highest mean score in 2006 (M = 3.65) and the highest in 2010 (M = 3.44). Instrumental motivation was also an important factor in EFL learning. It ranked first in 2006 (M = 3.76) and showed mean scores above the midpoint (M = 3.0) throughout the study period. By contrast, cultural-exchange and intrinsic motivation consistently exhibited mean scores below the midpoint over the period of 2002-2010. These results suggest that culturalexchange and intrinsic motivation are not highly important in the context of EFL learning for Korean high school students, even though cultural-exchange motivation was ranked highest in factor analyses in 2006 and 2010. 
The Relationship Between Motivational/Attitudinal Factors and English Achievement
The correlations between motivational and attitudinal factors and English achievement in the studied years are compared in this section in order to investigate any noticeable changes over time. As shown in Table 4 , instrumental motivation, intrinsic motivation, heuristic motivation, and international posture showed consistently significant, positive correlations with English achievement for each data collection period. With regard to attitudinal factors, the 2002 data revealed that positive and negative attitudes toward Americans were negatively (r = -.14) and positively (r = .25) correlated, respectively, with English achievement. These results were unusual. In Kim's (2006) study, this finding was attributed to the antiAmerican sentiment prevalent among Korean youth at the time of data collection. This anti-American sentiment was the result of two negative sociopolitical incidents in 2002. The first was related to the 2002 Winter Olympic Games held in Salt Lake City, where a Korean short track speed-skater was deprived of the gold medal. Despite the skater's claim of innocence, he was disqualified for intentionally blocking an American skater. Since many Koreans had expected the skater to win the gold medal, a wave of antiAmerican sentiment swept over the country. The second incident was of a more serious nature and involved an accident. In the summer of 2002, when US troops were stationed in Korea, two female Korean junior high school students were run over and killed by a US Humvee. These incidents sparked intense antiAmericanism; the data revealed that negative attitudes toward Americans were closely related to higher levels of English achievement. This phenomenon is similar to Machiavellian motivation (Oller, Baca, & Vigil, 1977) . Oller et al. (1977) found a positive relationship between negative attitudes toward native L2 speakers and L2 proficiency. This reflects desire to excel in the target language in order to prevail over the members of the target language community.
After Table 5 presents data on the extent to which motivational and attitudinal factors affected English achievement of Korean high school students during the studied years. With regard to regression analyses, a variance inflation factor (VIF) value of over 5 and a tolerance score of less than 0.1 reflect the instability of the statistical model used, indicating that the variables are too highly intercorrelated (i.e., multicollinear). However, in this study, the VIF of all the variables was set at around 1 or 2 in 2002, 2006, and 2010 , and the tolerance ranged from .421 to .848 in 2002, from .435 to .840 in 2006, and from .294 to .826 in 2010. These results suggest the absence of multicollinearity in the regression models used.
The Influences of Motivational and Attitudinal Factors on English Achievement
In 2002, motivational and attitudinal factors accounted for 21% of the variance in English achievement. Four factors-cultural-exchange motivation, heuristic motivation, international posture, and negative attitudes toward English learning-significantly affected English achievement. In 2006, 16% of the variance in English achievement was predicted by the significant explanatory variables of heuristic motivation, international posture, positive attitudes toward English learning, and negative attitudes toward English learning. In 2010, 10% of the variance was explained only by negative attitudes toward English learning, which showed a significant explanatory power for English achievement. The regression analyses, listed in Table 5 , show the gradual attenuation of the impact of motivational and attitudinal factors on English achievement from 2002 to 2010.
Discussion
From among all the motivational factors extracted in this study, instrumental motivation was found to be constantly dominant in EFL learning; the mean score for this factor was over the midpoint (see Table 3 ). Moreover, instrumental motivation exhibited a significant relationship with English achievement in all three years (see Table 4 ). This finding can be explained in terms of the status of English in Korea (Kang, 2012; Kim & Kim, 2013) . For example, Kang (2012) stated that majority of Korean students are likely to put in a lot of effort into learning English so that they can be admitted to a prestigious university, which is regarded as the fast track to employment and job promotion. This goes hand in hand with the belief that English proficiency is "one of the measures by which people are judged in Korean society" (p. 158). In Korea, English proficiency test results are used for university admissions, employment opportunities, job promotions, and employment in public services. A higher level of English proficiency has been viewed as "linguistic capital" (Bourdieu, 1991) , allowing English speakers to climb ''the social ladder'' (Zeng, 1995) .
Further, a notable change in the types of factors that motivated EFL learners from 2002 to 2010 seems to be related to popular belief regarding the status of English in Korean society. While extrinsic motivation and self-development motivation were identified as motivational factors in 2002, the items pertaining to extrinsic or self-development motivation were integrated with the items pertaining to competitive motivation in 2006 and 2010. The results suggest that in 2002, extrinsic and self-development motivation played a distinctive part in English learning for Korean high school students; however, this was not the case in 2006 and 2010. More specifically, in this study, extrinsic motivation denotes that learning English is based on the utilitarian desire to get a better career and attain professional success. One of the focuses of self-development motivation was on improving oneself by learning English (Items 15, 21, 29, 30, and 32) . While self-development also involves showing self-consciousness toward others (Items 17, 20, 28) , these items had lower factor loadings (see Table 2 ). However, after 2002, desire of learners to improve themselves by learning English appears to have weakened, as evidenced by the fact that the relevant items were incorporated into competitive motivation, with relatively lower factor loadings. Instead, desire for success, aspiration to occupy superior positions, and the need to be acknowledged by others became dominant, and thus, competitive motivation was formulated as a factor in itself.
These changes from self-development to competitive motivation suggest that, among Korean high school students, English was increasingly being considered as a tool of competition rather than of self-development. Competitive motivation exhibited the second highest mean score in 2006, and it ranked first in 2010. Moreover, in 2006 and 2010, competitive motivation consistently showed a significant positive correlation with English achievement, and the correlation coefficient became higher in 2010 (see Table 4 ). This result is reflective of the increasing competition faced by Korean high school students in comparison with the previous generation.
In 2013, Statistics Korea reported an increase in the number of students wishing to enter university (61.4% in 2000, 62.7% in 2010, and 63.4% in 2012) . Further, 62% of high school graduates entered university in 2000, and over 70% entered every year from 2008 to 2012 (Ministry of Education, Science, and Technology, 2012) . Gaining admission into and graduating from prestigious universities is considered to be key to succeeding in the job market and in life (Kang, 2009; Seth, 2002) . This belief is based on the hakbeol, the concept of degreeocracy prevalent in Korean society. Hakbeol is the Korean belief that a person's college degree is a major determinant for him or her to obtain a high social status; in a sense, it is similar to the Indian caste system (Kim, 2001) . It should be noted that the participants in this study attended academic high schools that required them to intensively and rigorously prepare for the nationwide College Scholastic Ability Test (CSAT). English is one of the four major subject areas, along with Korean, math, and science (or social studies). Further, the CSAT uses normative evaluation, which requires learners to compete with each other to receive higher scores. In this competitive environment, Korean EFL learners, or at least academic high school students, may find that English serves as a means for ranking within an intense hierarchical system.
The globalization of English is another factor that needs to be addressed to explain the changes in motivation and attitudes. In this study, attitudes toward Americans were examined in order to trace how attitudes toward a specific native English-speaking group can affect learning over time. The results show that the relationship between positive attitudes toward Americans and higher levels of English achievement became weaker over the study period. Furthermore, negative attitudes toward Americans did not show a significant relationship with achievement after 2002 (see Table 4 ). Traditionally, favorable attitudes toward members of the L2 community were considered crucial to L2 learning motivation, feeding into integrative motivation, which ultimately led to more successful L2 achievement (Gardner, 1985; Gardner & Lambert, 1959 , 1972 Spolsky, 1989) . However, English as a global language does not limit itself to native English speakers, and therefore, attitudes toward Americans in the context of EFL learning do not appear to play a significant role.
More remarkably, when considering EFL motivation of Korean high school learners in terms of the globalization of English, the role of cultural-exchange motivation still appears to be inconclusive, and international posture hardly played an important role in their English learning. While cultural-exchange motivation was identified as the first factor in 2006 and 2010 (see Table 2 ), it was among the least popular reasons for EFL learning over the eight years (see Table 3 ). Therefore, the desire to broaden one's sensitivity toward other cultures in the era of globalization does not appear to play a crucial role in EFL learning motivation of Korean high school students.
With regard to international posture, this factor was ranked second to last in 2002, and it was ranked last in 2006 and 2010 (see Table 2 ). Its relationship with English achievement became weaker, showing reduced correlation coefficients over time (see Table 4 ). In this study, the items pertaining to international posture are closely related to interest in international vocations and activities (e.g., I want to study abroad) and interest in global affairs (e.g., English is a useful tool for a broader perspective of the world). The weak role played by international posture, as revealed in this study, indicates that Korean high school students do not greatly desire to be globally active in their academic or professional lives. In a study conducted with Japanese learners, Yashima (2013) suggested the role of the phenomenon called uchimuki, which refers to "an allegedly inward-looking tendency among young Japanese people" (p. 37). According to Yashima, Japanese students may lack interest in studying or working overseas because "going abroad does not necessarily benefit students in securing good jobs" (p. 37). Similarly, English learning among Korean high school students is more affected by internal competition compared to interest in studying or working overseas. It can be suggested that Korean high school learners are less influenced by the status of English as a global language than they are by English as a stratifying tool.
Finally, in terms of overall effects, several different motivational and attitudinal factors exhibited significant influences on English achievement at three different phases. More importantly, however, the explanatory power of these factors for EFL achievement showed a gradual decrease (see Table 5 ). According to the 2010 data, negative attitudes toward English learning accounted for only 10% of English achievement. The regression results suggest that motivation and attitudes of Korean students may have minimal influence on their English learning. Furthermore, data for all three collection periods revealed that learners with more negative attitudes toward English learning had lower English achievement, and vice versa (See Table 4 ). However, this negative relationship showed a decreasing pattern from 2002 to 2010. In other words, even though the learners had negative attitudes toward the language or were unwilling to learn it, they still managed to obtain a certain level of proficiency in it because it was required. Therefore, it is possible that the English learning of Korean high school students can progress regardless of their level of motivation and attitudes. Kim (2012) found amotivated but incessant learning to be a putatively unique phenomenon in Korea. Korean society and schools circulate and elaborate on the strong need for students to learn English; this may compel students to compete to acquire higher English test scores. In this sense, learning English is regarded as a requisite, not an option, for Korean high school students. The fierce competition appears to stimulate students to achieve a certain level of English achievement without them necessarily being motivated to do so.
Conclusions
This quasi-longitudinal study explored motivation and attitudes of Korean high school students toward EFL learning from 2002 to 2010. A total of nine EFL motivational factors were observed throughout the studied years: instrumental, extrinsic, intrinsic, cultural-exchange, heuristic, international posture, self-development, competitive, and amusement motivation. In terms of the changing roles of some motivational factors, international posture seemed to become less influential. Competitive motivation, on the other hand, was constantly influential and demonstrated a significant, positive correlation with English achievement. Moreover, there was a gradual decrease in the explanatory power of motivational/attitudinal factors on overall EFL achievement.
In this quasi-longitudinal study, we used the same questionnaire at different times for data collection. Therefore, one limitation of the study is that we might be unable to observe some newly emerging trends regarding English learning motivation and attitudes other than the constructs identified in this study. Also, quantitative research methods in this study may not fully reflect the motivational orientation of L2 learners. Despite the limitations, we believe that it provides an academic insight in investigating the sociopolitical influence on (quasi-)longitudinal changes in L2 learning motivation and attitudes of EFL students. Although rare, previous studies have demonstrated that longitudinal approaches enabled the dynamic portrayal of the motivational characteristics of the L2 learning situation in context, highlighting changes and tendencies (Dörnyei & Csizér, 2002) .
Competitive motivation was not found to have a significant, direct effect on EFL achievement in both 2006 and 2010. However, we cautiously predict that in further research that replicates this study, competitive motivation may come to be identified as an influential independent factor in regression analyses. Although we acknowledge the increasingly dominant role of competitive motivation in English achievement, it is also necessary to critically evaluate the negative washback from the CSAT and the perception of English as an internal competition device. At the same time, however, it is hard to tell whether competitive motivation will play a more debilitating or a more facilitating role in English proficiency over time. Therefore, it will be necessary to conduct more scholarly studies to understand the unique role of competitive motivation among English language learners. In the meantime, it is suggested that English teachers help EFL learners reflect on their personal meanings of learning the target language instead of excessively focusing on competition with peers.
